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Rewarding a child for times when
his language was appropriate is one
way to do this.
7. Schedule students with emotional
problems at low-stress times for you.
Have them when your most mature
and least susceptible students are in
the room, when you are at your best
time of the day, or when they are at
their best time. (For some students
this is the beginning of the day. For
others it is after they have been at
school for awhile, perhaps in a
resource room or with a special
education teacher.)

a) If you have a student who
tends to run away make sure you are
between him and the door on days
when he is upset.
b) Never "back a child into a
corner
either physically or
psychologically, especially a child
who is known to be physically aggressive. You leave the child no option but to strike out at you. Have the
child put his head down, go to a
quiet area, or do some other
cooling-off activity. Doing so not only will prevent an "incident," but it
will also avoid the fallout of guilt
and bad feelings many emotionally
impaired students suffer after an explosion.
c) If you find yourself getting
angry or hostile toward the child,
move away. You get much better
results by being firm but controlled.
Extreme anger and capitulation are
both perceived by emotionally impaired students as an inability to
control the situation. Both lower
your overall effectiveness.
d) If an agressive student
does have an outburst that you
couldn't prevent, moving the other
students and yourself to safety
should be your primary concern.
Torn papers or overturned books
are readily fixed; but when people
are hurt, even minimally, there arE
many unfortunate repercussions.
e) Don't over-react to swear
ing or inappropriate language.
Develop a plan that involves a consistent but rational appraoch.

8. When bad problems do occur, as
they inevitably will, you will have to
make the first move to mend the
relationship. An offer to help, a
friendly conversation, or even a
smile will convey the message that
you still want to work with the student.
9. Don't take the misbehavior of an
emotionally impaired student personally. It is a reflection of the
child's problem, not of you. Try to
look through the behavior to the
childs underneath and the child's
needs. Instead of thinking "How can
he do this?" think "What can I do
about this?"
10. Maintain your flexibility. Be
willing to change quickly when activities don't get off the ground.
Have some backup review activities
and be willing to switch to these activities when the originally planned
activities fail.

MEMORIES.
Small pale pink wooden chairs
with rounded backs and my
teacher's knees are my earliest
memories of reading. Those little
chairs sat in a semi-circle facing the
blackboard in a corner of the room
The teacher's chair, which was
always larger, was placed in front of
the pink ones. I can remember
waiting with much anticipation, and
some impatience, for my group to be
invited to take our reading books out
of our desks and join the teacher at
the pink chairs.
I also remember that the journey
from my desk to a pink chair had to
be negotiated very carefully.
Because of the importance of being
able to secure a pink chair as close

to the teacher as possible, the trip
had to be made swiftly. However,
careless or noisy swiftness could be
guaranteed to result in a reprimand
from the teacher to return to the
desk and start the trip again.
As I sat in a pink chair, facing my
teacher, my first grade eyes always
seemed to be at the same level as the
teacher's knees. I don't remember
my teacher's face or even her name,
I don't remember being taught how
to read, nor do I remember what we
did in the semi-circle of pink chairs.
However, I do remember the feelings of togetherness and joy with my
friends on those little pink chairs,
our books in our laps, eyes focused

11. Plan some positive and fun activities to do with your emotionally
impaired students. It will help you to
get to know them better and to build
a caring relationship. Try working
with them in clay or in other expressive media occasionally. This
can be done in relation to reading
activities.
12. Talk to others teachers,
counselors, and administrators for
advice, feedback, and understanding. They may have ideas that
never occurred to you or may have
had successes with similar problems
that they can share.
Working the emotionally impaired students in a reading class or
a reading laboratory can be an exciting and fruitful challenge. Both
advanced planning and flexibility
are necessities. At time this means
extra work and calls for close attention on the part of the teacher, but
the potential benefits to the students
are great.
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• •
on our teacher's knees!
- Barbara Jacoby
* * *

I always disliked the basal reader
books. I went to a catholic school
and the nuns made us read one story
at a time, in the order they came in.
The serious or educational ones
seemed always to be at the front of
the book, and the good ones were at
the back, Needless to say, the year
would end and we never seemed to
finish the book. All the talking
animal or make-believe stories were
never read.

- A classroom teacher
continued. . .

"K-A-L-A-M-A-Z-O-O, K-A-L-AM-A-Z-O-O" I said the letters over
and over as I read them from my
mother's kitchen range, which sat in
the cornor of an Ohio farmhouse.
The big, black, stove, trimmed with
shiny nickel, cooked our food, gave
us warmth, and provided a conversation place for family and
neighbors.
Learning to read from my
mother's Kalamazoo (Direct to You)
stove whetted my appetite for more
learning, and increased my longing
to start to school. This desire and the
advent of a new baby brother led my
mother to permit me to visit school
for a few weeks that spring as a
preschooler.
.
How happy I was as I skipped
along the country road with my
brother and friends. I was going to
school! The teacher was kind and lenient and permitted me to participate in the daily lessons. I
remember a Friday afternoon (it
must have been Friday) when we
"Spelled by the Last Letter." I stood
up eagerly with the other students
for the game, When it was my turn to
spell, I was lucky to have the letter
K. To the consternation of teacher
and pupils, I spelled Kalamazoo.
That headstart experience in the
spring helped me master the first
and second grade curriculum my
first year at school K-A-L-A-M-A-ZO. Letters, words, reading and learning have fascinated me through the
years and have led me into teaching
and writing.

-Edna Townsend
I have always been a reader. In
fact, I'm sure that I was born
reading. I remember knowing what
was printed long before I was even
asked to do so.
My parents tell a favorite family
story about returning home from my
grandparents' house with me when I
was not quite two years of age. As
they pulled me on my sled I began
reciting "T'was the Night Before
Christmas" (also without being asked to do so). I was truly the result of
the motto, "KIDS WHO READ
WERE READ TO."
One specific event stands out
clearly in my mind. I was able to
read and tell time when I entered
kindergarten, and I'm sure I thought
that everyone else could do the
same, I remember the panic that
overook me when I looked at the oldfashioned classroom clock. There

were no numbers! When my teacher
told the story, she said it took me two
or three days to 'decode' the Roman
numerals. It seemed to me that it
took forever.
No symbols, whether Latin
French, or highly technological
chemistry, or computer language,
have stopped me since. Once I conquered Roman numerals I had
"broken the code" forever.
Reading has provided me with
romance, fantasy, ·excitement,
escape, information, knowledge,
and a rewarding career.
And I can still recite ''T'was the
Night Before Christmas" -even
though I'm rarely asked to do so!

-

Carolyn Humphrey-Cummings

My father loved books, mostly the
classics. He has a large collection
from old book stores. I rebelled
against reading for many years
because his interest was so overpowering. It was in my late teens
that I started reading on my own.
Now I find I can't stop.
·

- An undergraduate
My first recollection of reading is
the numerous times my mother or
aunt read fairy tales and nursery
rhymes to me, showing the pictures
in a few anthoiogies I was fortunate
to have received as gifts from
relatives. Those were warm and
happy times, as I listened to them
read the characters' parts with expression and followed along or examined the illustrations. If a word or
line was omitted I was quick to remind my reader that that was not
what was written. Having the
rhymes and tales anchored in my
ear, I would (so I'm told, and I'm
somewhat embarrassed at the telling) delight relatives by enthusiastically reciting a rhyme or
tale as often as the request was
made.
Recollections of K through 2nd
grade are more vague, limited to
thoughts of cutting, pasting, drawing, and printing (squishy finger
prints were a delight) and listening
to stories being read by the teacher.
Finger plays and action plays were a
favorite, adding to my performance
repetoire, I suppose.
Vivid memories come to mind as I
recall third grade. I had great difficulty remembering all of the words
I was expected to recognize, and
found that I was less than interested
in Spot, Dick & Jane. Perhaps this
lack . of interest resulted from my
54

own personal circumstancesapartments didn't allow pets. More
important, I had a great difficulty
remembering the words which connected Spot, Dick & Jane and could
not_ read orally with any fluency,
which was the expectation. I soon
found myself among the select few
who would daily attend a special
class for remedial readers. I would
join four or five other third graders
in a small, closet-type room where
small green chairs had been arranged in a circle. Daily we would be
asked to read aloud strings of words,
each taking turn in the order in
which we sat. Because none of the
combinations of letters made sense
and because of the extreme fear of
not responding correctly, I would
ask the student seated next to me to
tell me the sentence I was expected
to read, trying to memorize the
words for my turn at reading. If a
word was omitted or pronounced incorrectly, the remedial reading
reacher would interrupt the reading
and pound the student's text with
her finger or ruler, stating that the
word had been read in the
preceding sentence and suggesting
the student had not been paying att~ntion. Reading would usually continue from that point. The stories
continued to be about Spot, Puff,
Dick & Jane. Somehow, June arrived
and I looked forward, somewhat, to
fourth grade.

-Nancy Seminoff

HUMANISM AND THE BASICS
THE READING INSTRUCTION
JOURNAL, a publication of the New
Jersey Reading Association, State
Council of IRA and affiliate to NJEA
has published a special thematic
issue (Spring/Summer, 1980) "Humanism and the Basics - to
dispel the current view that reading
teachers must abandon humanistic
teaching approaches in favor of the
implied "mechanistic" three r's approach. Several nationally known
authorities address this controversial· problem in a variety of provacative articles. Authors included
in this special issue are:
Roma Gans, Dwayne Huebner,
Leland B. Jacobs, Frank Jennings,
Dorothy S. Strickland,
Bernard S. Shore, M. Jerry Weiss,
Edited by John E. Cowen.
"Humanism and the Basics" will
be available to IRA members at
US$3.00 and to others at US$5.00
from, Dr. John E. Cowen, Editor-inChief, THE READING INSTRUCTION JOURNAL, 1081 Trafalgar
Street, Teaneck, New Jersey 07666.

